Feedback is a natural part of learning viewed as a process that occurs in time and that involves change, development, and progress. For example, a child learning to walk benefits from the natural process of receiving feedback in terms of balance and coordination from the child's body and senses and from the environment as to how to maneuver on different surfaces such as a floor, a rug, or a sandy beach. In addition to self-generated assessment and improvement of performance through trial-and-error coupled with reflection and interaction with the physical environment, feedback can be trained through learning from and with others how to assess and improve performance. In addition to training to improve feedback processes, new sources and kinds of feedback can also be offered by experts as well as other interested audiences to one's performance. Thus, other children as well as adults often assist toddlers in learning how to walk by telling or showing them what to do and what not to do, by encouraging and rewarding their efforts, by offering them a helping hand, by walking along with them, or simply by serving as audience to their performance and newly developed skills. Feedback is thus an important feature of self-directed as well as other-influenced and interactive, social or instructed, learning.
process of assessing written text in terms of whether it expresses what the writer wishes to express. The writer's self-reflective feedback process may then result in tinkering with already generated content or language, or further conceptualizing and languaging, to get a better match between the two or to further develop the writing by building on previously generated text.
The potential for feedback exists in the gaps between (a) the mental representation of the content of writing, (b) its linguistic representation as a specific and meaningful sequence of words, and (c) its physical representation on the page as written text. There is first of all a gap between (a) and (b) , that is, between the mental representation of a text in terms of its content or conceptualization and its linguistic expression in semantic and rhetorical structure. Thoughts may not be easily represented in words, and there are usually choices in exactly how to put ideas into words -that is, in how to express meanings in wordings (Halliday, 1978) . In addition, concepts may be further refined as the writer works to find just the right wordings -that is, just the right words, in just the right order -to express them. In this (a)-(b) gap, feedback aids the writer to continue developing both ideas and the specific wordings which create and express her/his intended meaning. This gap includes the potential for feedback to encourage and increase original thinking, meanings, and wordings.
There is a further gap between (b) and (c), that is, between wording or languaging in the sense of giving linguistic form to mental form and the writing of language on a screen or page as text, including punctuation, matters of formatting, and connection to other pieces of text. Feedback in the (b)-(c) gap assists the writer to fine-tune the text, in order to increase its cohesion, correctness, aesthetic appeal, and audience orientation in terms of such features as contextual linkage (within and outside the writer's own text), genericity, and novelty or style (Johnson and Pace, 2005) -which may all be modified via word choice and mode of expression. Feedback aimed at increasing aesthetic and audience appeal may focus on the appearance of the text, which is an increasingly important consideration of design (Purdy, 2014) that impacts writing in both online and offline contexts.
The feedback which helps to generate and refine a writer's text can be aided and expanded by additional sources and kinds of input from teachers and others with writing expertise as well as by non-expert audiences to the writer's work, such as classmates or online readers who are themselves novice writers. Writing experts may assist writing novices in learning how to write by explicitly telling or instructing them what to do and what not to do in relation to their own writing; by pointing out strengths and weaknesses or errors in their texts; or by presenting model texts for purposes of comparison, contrast, and inspiration for their own in-progress work. Experts and non-experts can offer other kinds of feedback, serving as engaged readers and audience to a piece of writing, such as by discussing the writer's topic and ideas, writing reflective commentary on the text, and/ or indicating orally or in writing what they find most engaging or would like to know more about. Other kinds of feedback may proffer encouragement and rewards for the writer's efforts, such as receiving a positive written comment or grade, or having work read aloud, posted, published in a class book, or disseminated in some other way to wider audiences.
This Special topic Issue of Writing & Pedagogy on "Feedback in Writing" is a reflection of the focal status of this topic in the teaching of writing. Feedback is a key theme of applied research, especially in secondlanguage writing, and appears as a frequent focus in postgraduate theses and dissertations as well as in submissions to journals (including this one) that publish papers on writing pedagogy. The strong interest in feedback in writing stems from its centrality to teaching and learning, in the "expert" role it gives to the teacher of modeling linguistic and rhetorical knowledge and processes for students as writing novices and apprentices and also in the capability of feedback to foster such goals of process-oriented and interpretive education as critical reflection, peer interaction, and increasing self-understanding and self-actualization over time. The topic of feedback in writing embraces the types of feedback given to students on their written work as well as guidance on writing processes and on self-assessment and improvement of performance in both giving and receiving feedback from teachers and from other writers and audiences including peers.
The overall shape of the Feedback in Writing issue and its main content represent the joint efforts of the Guest Editor, Miriam Eisenstein Ebsworth, who is also our research Matters Editor, and I over a two-year period. reflecting dr. Eisenstein Ebsworth's focus on research, each of the articles in this issue has a research orientation, with the majority representing empirical studies of different types, as described in the Guest Editor's overview of contents which follows this Editorial. The first article is a Featured Essay authored by Eisenstein Ebsworth offering a historical view of research on feedback. The remainder of the issue includes five empirical research studies on different approaches to feedback (research Matters), two practice-focused studies of teachers' own feedback practices (reflections on Practice), one empirical study about online feedback practices (From the e-Sphere), and two book reviews (New Books). The first article and one of the books reviewed in this issue address the question of automated feedback and what the research suggests about its value and effectiveness, and the other book reviewed takes a broad look at feedback from a variety of research perspectives. There is a focus in the issue on writing in ESL or EFL contexts, together with individual articles focused on secondary-level writing and on the community college context. Thus, the issue spans a wide range of orientations within the overall topic of feedback in writing, offering valuable theoretical and practical information underpinned by research which the Guest Editor and I expect will be of considerable interest to the Writing & Pedagogy readership.
Upcoming Issues
Writing & Pedagogy has expanded and will now publish three issues per year: one open topic issue (Spring), one special topic issue (Winter), and one other issue (Summer) -either open topic or special topic. Submissions for the two Special topic issues planned for 2015 will still be considered (see revised Calls for Papers and deadlines below). Contributions to this issue may come from researchers and practitioners from a range of disciplines, such as rhetoric and Composition, Communication, Psychology, Culture Studies, Linguistics, Education, Media and Information technology, as well as from those interested in writing in specific disciplines. A range of methodologies are welcomed, including quantitative, qualitative, and mixed-method empirical studies as well as historical or issues-centered analysis and pedagogical description and critique. Contributors may suggest an issue or topic that is not listed but that may be germane to the theme of this special issue.
REVISED CALL FOR PAPERS
For articles in all categories other than book reviews, interested potential authors should send their email and postal addresses along with a provisional title and draft article or detailed abstract, summary, or outline of contents by email or hard copy by post to the guest editor. The final deadline for these to be submitted is 15 October 2014. Also send a 75-100 word biographical statement that includes highest degree and where from, current institutional affiliation and job title, and major achievements. For book reviews, please notify the guest editor of relevant books appearing or to appear in the period of Summer 2013 to Summer 2015 and whether you would like to be considered as a possible reviewer of a specific book or books, for which the reviewer would receive a free copy. If you wish to be considered as a reviewer, also send email and postal address along with a 75-100 word biographical statement that includes highest degree and where from, current institutional affiliation and job title, and major achievements.
Guest editor contact information: Professor rosalind Horowitz rosalind.Horowitz@utsa.edu discourse and Literacy Studies department of Interdisciplinary Learning and teaching College of Education and Human development The University of texas-San Antonio One UtSA Circle San Antonio, texas 78249-0654 USA Potential contributors will be notified within two months of submission of a decision about their proposed contribution and, if positive, given feedback towards a first or revised draft. The final deadline for complete papers to be received is 1 december 2014. Both the guest editor and the other editors of the journal will work closely with selected authors to aid in producing a unique and memorable issue on this important topic.
REVISED CALL FOR PAPERS Vol 7(3) Winter 2015, Special Topic Issue Writing Assessment
Thirty years ago, writing assessment appeared to be the intellectual domain of a relatively few testing experts worldwide and to be the commercial domain of even fewer commercial testing agencies. The main activity revolved around the generation of valid and reliable summative scores for a range of gatekeeping purposes such as university entrance, job promotion, and immigration prerequisites. However, the field of testing and assessment has opened up in a remarkable way over the last two decades, embracing and supporting classroom writing pedagogies at schools and universities, and embracing and supporting a range of workplace and professional writing needs. So in 2015, what is this thing we call writing assessment, and how and why has the change come about?
The changes are multifaceted and are not confined to changes in pedagogy, but also involve changes in, and the potentials of, new technologies and the new demands of the globalized world around us. In pedagogy, language teachers now talk and practice "assessment for learning, " seen in the adoption of a range of formative assessment practices for diagnostic and writing improvement purposes. In addition, these same teachers in decentralized school and university contexts take more responsibility for the design and use of "assessment of learning, " that is, summative assessment of their students' work.
Students today construct writing in different ways using new technologies, and writing assessment practitioners are exploring the possibilities of using automated scoring and feedback. These new practices must ultimately change how we currently assess writing both formatively and summatively.
Finally, in our globalized world, questions are being asked about what constitutes good writing in the different contexts and audiences for which we write. How do we assess, for example, the business correspondence of a Chinese business manager writing to her colleagues in the Asian region where the recipients are also second language writers (and readers)? All of these contexts, changes, and questions set a broad agenda in this call for writing assessment contributions from colleagues researching and practicing in this area.
Invitations for papers on writing assessment broadly fall under the following themes:
(i) Writing assessment practices and policies in primary and secondary schools (ii) The link between pedagogy and assessment in schools and universities (iii) re-evaluating high stakes writing assessment in different contexts (iv) Writing assessment in local and global workplaces (v) Writing assessment technologies and possibilities (vi) Formative writing assessment practices and the place of feedback Contributors may suggest an issue or topic that is not listed but that may be germane to the theme of this special issue.
We seek articles in all categories, as follows:
• Featured Essay A mid-length or full-length article which argues a controversial point, advocates for a specific theoretical position or type of practice, reviews issues, or presents new ideas about writing assessment;
• Research Matters A full-length article which presents empirical research (e.g. comparative research, developmental study, ethnographic research, case study, issues-centered survey, etc.) on writing assessment; • Reflections on Practice A mid-length referenced discussion of practices relating to the assessment of writing; • From the e-Sphere A short, mid-length, or full-length discussion or description focused on new technologies or new uses of familiar technology and/or the internet in writing assessment; • New Books A short review or full-length review article on books published or to be published in 2014 or 2015 that center on writing assessment.
For articles in all categories other than book reviews, interested potential authors should send their email and postal addresses along with a provisional title and draft article or detailed abstract, summary, or outline of contents by email or hard copy by post to the guest editor. The final deadline for these to be submitted is 15 October 2014. Also send a 75-100 word biographical statement that includes highest degree and where from, current institutional affiliation and job title, and major achievements. For book reviews, please notify the guest editor of relevant books to appear in 2014 or 2015 and whether you would like to be considered as a possible reviewer of a specific book or books, for which the reviewer would receive a free copy. If you wish to be considered as a reviewer, also send email and postal address along with a 75-100 word biographical statement that includes highest degree and where from, current institutional affiliation and job title, and major achievements. 
